Pupil premium strategy statement Birkett House School

This statement details our school’s use of pupil premium funding to help improve the

attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the effect that last year’s spending of pupil premium had within our

school.

School overview

Detail

Data

School name

Birkett House School

Number of pupils in school

251

Proportion (%) of pupil premium eligible pupils

26% (65 students)

Academic year/years that our current pupil premium 2025/2026 to
strategy plan covers (3 year plans are recommended) 2026/2027
Date this statement was published October 2025
Date on which it will be reviewed July 2026
Statement authorised by Chris White
Headteacher
Pupil premium lead Cath Brooks
Governor / Trustee lead Tim Pearce
Funding overview
Detail Amount
Pupil premium funding allocation this academic year £75100
Total budget for this academic year £75100

If your school is an academy in a trust that pools this
funding, state the amount available to your school this
academic year

Additional funding will be requested from the virtual
school in line with their protocols.




Part A: Pupil premium strategy plan

Statement of intent

Our aim is to use pupil premium funding to help us achieve and sustain positive
outcomes for our disadvantaged pupils. Whilst socio-economic disadvantage is not
usually the primary challenge our pupils face, we have previously seen a variance in
outcomes for disadvantaged pupils across the school when compared to their peers
(and those who join us at similar starting points), particularly in terms of:

e Academic attainment
e Social opportunities

We believe that the strategies we have in place have mitigated against a variance in
outcomes and so believe that by continuing many of the interventions we use we will
continue to buck the National trend of those in receipt of pupil premium achieving less
than their peers.

At the heart of our approach is high-quality teaching focussed on areas that
disadvantaged pupils require it most, targeted support based on robust diagnostic
assessment of need, and helping pupils to access a broad and balanced curriculum.

Although our strategy is focused on the needs of disadvantaged pupils, it will benefit all
pupils in our school where funding is spent on whole-school approaches, such as high-
quality teaching. Implicit in the intended outcomes detailed below is the intention that
outcomes for non-disadvantaged pupils will be improved alongside progress for their
disadvantaged peers.

We will also provide disadvantaged pupils with support to develop independent life and
social skills and continue to ensure that high-quality work experience, careers guidance
and further and higher education guidance is available to all.

Our strategy will be driven by the needs and strengths of each young person, based on
formal and informal assessments, not assumptions or labels. This will help us to
ensure that we offer them the relevant skills and experience they require to be
prepared for adulthood.

Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils. Students are not being identified as being in receipt of pupil
premium until later in their school lives. In Key Stage 1 we have no students receiving
Pupil Premium, compared to 19 in Key Stage 2, 20 in Key Stage 3, 15 in Key Stage
4.This has led to a decrease of £9280 when compared to last year.



Challenge | Detail of challenge
number

1 Research, shows historically disadvantaged pupils generally make less
progress from their starting points when entering school. Whilst the
types of barriers to learning and the difficulties disadvantaged pupils
experience vary; their overall academic progress tends to be lower in
most subjects compared to non-disadvantaged pupils. However, our
interventions have shown us to buck this trend

2 Our assessments, observations, discussions and research with pupils
showed that disadvantaged pupils are generally more likely to have
language comprehension difficulties compared to non-disadvantaged
pupils in our school. However, are interventions have worked to remove
this gap. Life Lessons 2024 - The Sutton Trust clearly identifies oracy as
a necessity.

3 Our assessments, observations, discussions and research with pupils
show that disadvantaged pupils generally have greater challenges
around communicating and expressing their needs than their peers,
including non-verbal, limited language and social interaction difficulties.

4 Through observations and conversations with pupils and their families,
we find that disadvantaged pupils generally have fewer opportunities to
develop cultural capital outside of school.

5 Our assessments, observations and conversations with pupils indicate
that disadvantaged pupils often require additional support to develop
personal skills, e.g., independent travel.

6 Our assessments, observations and discussions with pupils and families
demonstrate that the education, wellbeing and wider aspects of
development of many of our disadvantaged pupils have been impacted
by oncome. These findings are backed up by several national studies
including https://www.suttontrust.com/our-research/cost-of-living-and-
education/

7 To maintain and improve high quality teaching

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved. Throughout the outcomes
we intend to maintain and improve the quality of teaching.

Intended outcome Success criteria

Improved attainment for disadvantaged Through achievement of improved

pupils in all subjects, notably performance, as demonstrated by our

Communication and literacy relative to end of year assessments at the end of
our strategy in 2026/27, as well as



https://www.suttontrust.com/our-research/life-lessons-2024/
https://www.suttontrust.com/our-research/cost-of-living-and-education/
https://www.suttontrust.com/our-research/cost-of-living-and-education/

their starting points as identified through
baseline assessments.

monitoring in accordance with termly
data collection

Where appropriate pupils in all phases
will successfully complete statutory
assessments/ gain accredited
qualifications.

We have currently closed the gap.

Improved language comprehension for
disadvantaged pupils so that they can
independently comprehend subject-
specific texts with challenging
terminology.

Assessment of pupils’ literacy skills
shows a reduction in the disparity in
outcomes.

This has continued and there is no
disparity in outcome.

Pupils can use a range of communication
systems to aid their understanding and to
develop expressive communication skills.

Improved achievement of EHCP termly
outcomes and CODES targets

To give disadvantaged pupils more
opportunities to develop cultural capital
outside of school

To improve confidence, oracy and life
experience to engage in wider society.

To possess the basic information to
thrive in the modern world.

Disadvantaged pupils have greater
confidence and independence to help
them engage more with the wider
community and prepare for adulthood.

Through observations and discussions
with pupils and their families.

Through enhancing opportunities to visit
and enjoy local community

Disadvantaged pupils feel better prepared
for career progression and / or HE
opportunities through mentoring, work
experience and opportunity.

All disadvantaged pupils are able to
access high quality work experience and
careers mentoring.

By the end of 2026/2027, disadvantaged
pupils are progressing to higher or
further education at the end of KS5 in the
same numbers as their peers.

Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding)
this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £ 14456

Activity

Evidence that supports this approach

Challenge
number(s)
addressed




The EEF Guide to Pupil Premium

7
To develop the use of OFSTED report which highlights maths
tracking tools to monitor | The development of projects last year,
the holistic progress of within maths and to ensure that teachers
students more effectively | are clear about the progression along their
pathway
Our SIP suggests this has been com-
pleted and now needs embedding and
sharing with new teachers.
To develop the ) . . )
understanding and Developing high quality teaching, assess-
teaching across the ment and a broad and balanced
pathways knowledge based curriculum that re-
. sponds to the needs of pupils.
Teachers will engage
with the National College ) , ,
to develop the quality of There is §trong evidence that teachers. .
teaching through CPD. pedagogical and content knowledge within
The curriculum leads will specifi(? subjects has a significant impact
engage in the monitoring on pu'pll'outcom.e.s. )
and development of their Continuing to utilise the Quality of Educa-
subject area tion in school through the Monitoring of
Quiality of Education Policy and empower-
ing subject leads to have a greater role
within this.
Continued training from We have identified a more consistent ap- 7
RWI and support from proach to teaching phonics needs to be 1
reading leaders embedded and prioritised. 3
To ensure that the RWI program becomes
embedded into practice
To provide mentoring To support teacher wellbeing 7

and coaching for
teachers

To boost teacher retention

To promote provisional development and
improve teacher performance




Targeted academic support (for example, tutoring, one-to-one support
structured interventions)

Budgeted cost: £24820

Activity Evidence that supports this approach Challenge
number(s)
addressed

The employment of an | Our own data, reports from annual review, ob- | 2

specialist STA for servations and evidence of students learning 3

communication shows this is successful for our students and 7

enables: enhances the provision we offer.

Communication and language approaches |

One to one and small

group sessions on EEF

language from a lead

practitioner for pupils Oral language interventions | EEF
that require further

support.

The Communication Trust worked with the
Better Communication Research Programme
to develop the What Works database of
evidenced interventions to support children’s
speech, language and communication.

Supporting class
teachers putting
interventions based on

advice from speech What works database (ican.org.uk)

and language This has been endorsed by the Royal College
therapists into of Speech and Language Therapists.
classrooms

Wider strategies (for example, related to attendance, behaviour,
wellbeing)

Budgeted cost: £35824

Activity Evidence that supports this Challenge

approach number(s)
addressed

To support pupils’ It is recognised that children learn 3

social, emotional and better and are happier in school if 6

behavioural needs their emotional needs are also ad-

through employing an

ELSA dressed.

Programme working The NSPCC recommends parents 4

with parents and car- | and carers work with their childrento | g

ers to support stu- create routines that provide structure

dents more widely to their day, partake in activities

than education



https://educationendowmentfoundation.org.uk/early-years/toolkit/communication-and-language-approaches
https://educationendowmentfoundation.org.uk/early-years/toolkit/communication-and-language-approaches
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://ican.org.uk/i-cans-talking-point/professionals/tct-resources/what-works-database/

through the employ-
ment of a family and
wellbeing lead

together, and assist children in
expressing their emotions:
Supporting children with special
educational needs and disabilities |
NSPCC

To widen pupil
engagement to provide a
breadth of experience to
enhance curriculum
learning

All pupils will have trips and
curriculum activities subsidized by
50%

Total budgeted cost: £ 75100



https://www.nspcc.org.uk/keeping-children-safe/support-for-parents/coronavirus-supporting-children-special-educational-needs-disabilities/
https://www.nspcc.org.uk/keeping-children-safe/support-for-parents/coronavirus-supporting-children-special-educational-needs-disabilities/
https://www.nspcc.org.uk/keeping-children-safe/support-for-parents/coronavirus-supporting-children-special-educational-needs-disabilities/

Part B: Review of outcomes in the previous academic
year

Pupil premium strategy outcomes

This details the impact that our pupil premium activity had on pupils in the 2024 to 2025
academic year.

Our internal assessments during 2024/25 indicated that disadvantaged pupils aca-
demic and wider development outcomes were in general in line what was anticipated.
Autumn term data indicates that there is no gap between the groups.

We are on track to achieve our pupil premium outcomes and over the next academic
year we will identify more measurable impact.

Termly meetings have taken place with Tim Pearce and Pupil Premium is reported at
Governor meetings.

Externally provided programmes

Programme Provider




Further information (optional)

Additional activity

Planning, implementation and evaluation

In planning our new pupil premium strategy, we evaluated why activities undertaken in
previous years had the positive impact that we had expected.

We used the Education Endowment Foundation’s (EEF) families of schools database
to look at the performance of disadvantaged pupils in school like ours.

We looked at several reports, studies and research papers about effective use of Pupil
Premium and the intersection between socio-economic disadvantage and Special Edu-
cational Needs and Disability (SEND).

In addition to the pupil premium funded activity outlined above, we have put in place
stronger expectations around areas of effective practice, notably feedback given the
impact of this identified by the EEF Toolkit. We have also put a sharp focus on support-
ing teachers to develop their professional practice and train in specialist areas, allowing
them to develop expertise and share them with other staff.

We have used the EEF’s implementation guidance to set out our plans and put in place
a robust evaluation framework for the duration of our three-year approach. This will
continue to help us to make adjustments and quality improvement to secure better
outcomes for pupils over time.




